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INTRODUCTION 
The following study is an effort to discover the background 
experience of the first grade children in a prosperous industrial New 
England town. 
Research contends that the development of reading readiness 
should not be left to time, magic, and chance. It is the teacher's 
responsibility to promote and develop readiness for reading by the use 
of good teaching techniques. To develop the child's readiness in terms 
of experience, the teacher must know what the children have experienced 
in order to plan for additional experiences which may be lacking. 
Therefore, this survey is an attempt to ascertain the experi-
ence of first grade children in order to determine what experiences 
will need to be provided to build the necessary concepts for meaning-
ful reading of the basal readers used in this community. 
-1-
CHAPTER I 
RELATED RESEARCH 
Children come to school with unlike backgrounds of experience. 
Some may have traveled extensively; others may have been restricted to 
a small area surrounding their community. Many may never have been to 
a zoo, a city, or to an airport, or have had any of those experiences 
which are necessary to bring meaning to printed symbols. 
Research has indicated that experiential background is one of 
the primary factors in reading readiness, and it is with this phase 
that this study is most concerned. 
In 1925, when the concept of reading readiness was evolving, 
1 
the National Committee on Reading reported that the following two 
prerequisites were necessary to be well prepared for Reading: 
1. Wide experience, provided in harmony with the interests 
of children and preparing them to understand the stories 
and activities about which they will read. 
2. Reasonable facility in the use of ideas; that is, ability 
to make use of past experience and information in conver -
sation, in solving simple problems, and in thinking clearly 
about the content of what they read. 
2 
Frush and Delaney stated that: 
1National Committee on Reading, Report of the National Committee 
on Reading, Twenty-fourth Yearbook of the National Society for the Study 
of Education, Part I (Bloomington, Illinois: Public School Publishing 
Company, 1925), pp. 27-28. 
~- E. Frush and M. D. Delaney, "Prebook Reading in the First 
Grade," National Education Association Journal (October, 1930), 19:130. 
-2-
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When emphasis is placed on experience as a basis for read-
ing, the result is a great readiness for reading in the first 
grade and a growing interest in all reading activities. The 
pupils are given a vivid background of interpretation which 
makes possible a richer enjoyment and a more encouraging 
progress when they read from books. 
Very often children lack enough experiences to understand the 
1 
3 
material they are reading. Haln declared that it is the responsibility 
of the schoo~ to furnish these experiences which the children do not 
have. The suggestion was made that ''if first-hand experience is not 
possible, pictures, stories and discussions may provide the necessary 
background." 
2 Waters undertook a study in brder to determine the following: 
1. The specific experiences which her pupils would need in order 
to understand and be interested in the material they would 
read in grade 1. 
2. Which experiences were lacking and to consider how these 
particular experiences could be supplied. 
This study gave evidence that many pupils lacked experience in the 
following fields: fairies, toys, circus, play, community workers, and 
birds. 
3 
According to Yeager, 
lJulia 1. Haln, "Reading Readiness in Beginning Reading," Child-
hood Education (December, 1934), 11:129-130. 
2Doris waters, "Pre-Reading Experience," Education (January, 
1934), 54:308-312. 
3Fanchon Yeager, Reading Readiness (Washington: Department of 
Education, State of Washington, 1936), p. 18. 
A broad and rich background of experience is an important 
factor in learning to read. Reading may be described as a 
process of associating meaningful experience with printed 
symbols. Clearly, then, if for the reader, there is a meager 
or total absence of experience for a particular symbol, no 
meaning, hence no reading results. Conversely, the wider, 
richer, more varied concepts which the reader may associate 
with a given symbol, the more meaning results from a reading 
situation concerned with that symbol. 
1 
Harrison declared that: 
There can be no reading without meanings. And there can be 
no meanings unless the reader has accumulated a wealth of con-
cepts and experiences with which to interpret the symbols he 
sees in writing and print. Consequently, whatever can be done 
to provide the prospective reader with important experiences, 
is essential to adequate preparations for reading. 
2 
Evans implied that because a child grows through his own ex-
4 
periences, reading should be based upon those experiences, both in the 
school and outside: Since some children have had few vital experiences, 
the children must receive in the classroom what they have missed. 
3 Witty concluded that an interest inventory might reveal a bar-
ren or meager background and a general program of enriched experience 
would be a necessity to promote readiness for reading. 
In reporting information concerning experiential background, 
the National Society for the Study of Education4 found that: 
~. Lucile Harrison, Reading Readiness (Boston: Houghton Mifflin 
Company, 1939), p. 32. 
2c. C. Evans, "Reading Readiness for the Kindergarten," Ele-
mentary English Review (April, 1945), 22:143-146. 
3P. A. Witty, "Modern Interpretation of Readiness for Reading," 
Educational Administrators and Supervisors (May, 1946), 32:257-270. 
4National Society for the Study of Ed~cation, Reading in the Ele-
mentary School, FortY--eighth Yearbook of the National Society for the 
Study of Education, Part II (Chicago: University of Chicago Press, 1949), 
p . 61. 
The breadth of the child's information is a significant 
factor in reading progress. The child who has gained knowl-
edge of connnon things on a six-year-old level through his 
home and local environment and through trips and visits, is 
more likely to associate printed word forms with their mean-
ings, than one who has had limited experience, partly because 
the child with broader experience will have more words in his 
vocabulary and better understanding of conversation about 
common things. 
1 
5 
In the opinion of Russell, children come to school with varying 
backgrounds of experience. The background of some will be rich and 
meaningful, while the background of others will be restricted and 
meager. The writer mentioned that "reading is not so much getting ex-
perience from the printed page as bringing experience to the printed 
page." 
2 Marcum assumed that the teacher should discover what basic con-
cepts were needed to interpret the reading materials and these concepts 
should be acquired through real experiences. 
3 
The findings of Gates and other investigators indicated that 
breadth of information is one of the more important factors upon which 
reading readiness depends. 
4 
Wright observed that "a wide background of experience is a big 
1oavid H. Russell, Children Learn to Read (Boston: Ginn and 
Company, 1949), p. 128. 
2Dixie M. Marcum, "Experiences, Concepts, and Reading," Elemen-
tary School Journal (March, 1944), 44:410-415. 
3As reported by Arthur Traxler, "Research in Reading in the 
United States," Journal of Educational Research (March, 1949), 485-486. 
4E. B. Wright, "Getting Ready for Reading: No One Molc,i," 
Elementary English (October, 1950), 27:273. 
asset. The child must experience the situations about which he reads 
if they are to have any meaning of significance for him." 
1 
Bond and Wagner contended that the teacher should make fairly 
6 
certain the first-hand experiences will include some that will directly 
build background for material about which the children are to read. 
The importance of background experience before reading is 
2 
stressed by Hildreth: 
The role of the preschool experiences of children in their 
homes and neighborhoods is a weighty factor in a child's readi-
ness or lack of readiness for school. Learning the language 
arts and number skills in the primary grades is easier for pupils 
who have knowledge of connnon objects gained through concrete ex-
perience and situations in their environment. 
The child who has had many opportunities to visit different places is 
more successful in school. 
3 Monroe recorded that: 
Pre-reading activities and discussions, centered around the 
main themes and units of the stories which are to be read during 
the children's first contacts with reading, will serve to help 
all the children to talk and think about their own relevant past 
experiences and will enable deprived children to develop those 
concepts necessary for understanding. 
It is the responsibility of the teacher during the prereading 
period to learn the experiences of the group. If some children lack 
background for understanding a story in one of their beginning books, 
1Guy L. Bond and Ev? Bond Wagner, Teaching the Child to Read 
(New York: The Macmillan Company, 1950), p. 162. 
2Gertrude Hildreth, Readiness for School Beginners (Yonkers-on-
Hudson, New York: World Book Company, 1950), p. 16. 
3Marion Monroe, Growing Into Reading (Chicago: Scott, Foresman 
and Company, 1951), p. 76. 
7 
it is necessary to provide opportunities for developing these impor-
tant concepts during this period. 
1 
In reference to why children have difficulty in reading, Barbe 
concluded that they lack the necessary background of experience. When 
a child enters first grade, all he has to draw upon are his previous 
experiences in the outside world. 
From this reported material, the importance of experiential 
background as a factor in reading readiness can be assumed. Realizing 
this, some authorities have been concerned with the measurement of ex-
perience in relation to readiness and to successful reading. 
From the results of scientific tests administered in the first 
grade and the comparisons made with reading readiness in other schools, 
Cantor2 concluded that the children who had the benefit of the excur-
sions definitely profited from thi s comprehensive program. 
3 
Harvin and Behrens reported that providing background experi-
ences was an effective way of preparing for background reading. 
4 
McWhorter undertook to ascertain the importance of first-hand 
1 W. B. Barbe, "Why Children Have Trouble in Reading," Education 
(May, 1958), 78:524. 
2Alma Cantor, "An Historical, Philosophical, and Scientific 
Story of Kindergarten Excursions as a Basis for Social Adaptation and 
Reading Readiness" (unpublished Master's thesis, Teachers College, 
University of Cincinnati, Cincinnati, 1935). 
3As reported by Nila Banton Smith, "Readiness for Reading," 
Elementary English (ITanuary-February, 1950), 27:31-39, 91-106. 
4
opal A. McWhorter, "Building Readiness Interests and Skills by 
Utilizing Children's First - Hand Experiences" (unpublished Master's 
thesis, Ohio University, Athens, Ohio, 1935). 
experiences on growth in reading. Children in grades 1 to 4, in a 
county home, with very meager backgrounds, were subjected to many en-
riching experiences for six weeks. At the end of this time, the fol-
lowing results were reported: 
First grade gained--.25 of a grade (1/4 year) 
Second grade gained--.26 of a grade (over 1/4 year) 
Third grade gained--.75 of a grade (3/4 year) 
Fourth grade gained--.52 of a grade (over 1/2 year). 
1 
8 
Smith concluded that experimental evidence in this field is not 
decisive. However, from the information derived the assumption is made 
that experience is conducive to success in reading. The implications 
are that kindergarten and first grade teachers should: 
1. Analyze the early readers which children will use for vocab-
ulary and concepts. 
2. Provide enriching experiences which will equip them with 
necessary concepts ahead of the time they will meet these 
concepts in reading text. 
2 
In 1937 Hilliard and Troxell attempted to measure the importance 
of informational background as a factor in reading readiness and reading 
progress. In reporting this study, the following conclusion was made: 
1smith, op. cit. 
2G. H. Hilliard and E. Troxell, "Informational Background as a 
Factor in Reading Readiness and Reading Progress," Elementary School 
Journal (December, 1937), 38:255-263 ; 
Children with rich backgrounds are more strongly equipped 
to attack the ppinted page than are pupils of meager backgrounds 
because of enriched meanings and thought which the former brings 
to this task. Research has discovered that one of the greatest 
difficulties encountered in learning to read is lack of under-
standing of words and ideas. Meanings grow through experiences 
and contacts. 
1 
9 
Peck and McGlothlin undertook to discover the relation of chil-
dren's information to success in first grade reading. This investiga-
tion made use of a picture test and dealt primarily with the informa-
tion that children have concerning the factual content of first grade 
texts. Information had a correlation of .617 with reading achievement. 
In summarizing a number of these studies concerning the general 
information of kindergarten and first grade children and the relation-
ship of such information to early achievement, the following conclusions 
are stated: 
1. Information test scores of beginning school children show a 
high correlation with their intelligence scores. 
2. The degree of general information is influenced by the socio-
economic status of the home. 
3. Boys seem to possess a wider range of information than girls. 
4. The relation between children's general information and their 
success in reading is significant. 
2 Thompson chose 326 words which were built into a picture test 
1L. Peck and L. E. McGlothlin, "Children's Information and Suc-
cess in First Grade Reading,'' Journal of Educational Psychology 
(December, 1940), 31:653-664. 
2Helen I. Thompson, "A Study of Vocabulary Necessary for Reading 
in a First Grade," (unpublished Master's thesis, Boston University 
School of Education, Boston, 1945). 
10 
concerning experience fields. Forty-five first grade children were 
then tested. The . result of the study indicated that there were no ex-
perience fields with complete knowtedge nor any with complete lack of 
knowledge. 
1 
Bannon analyzed the relative order of difficulty of the experi-
ence fields and noted the following: 
1. The fields of transportation and food were the most 
familiar to the group. 
2. The most difficult were the fields of wearing apparel 
and nature. 
3. There was no field in which the .word knowledge of the 
child could be called adequate. 
2 . 
Sullivan made a survey of the experience background of first 
grade children by means of charts dealing with forty-one experiences 
chosen in relation to the Scott, Foresman Series. 
The mean chronological age and mean mental age for the group, 
which included 180 boys and 174 girls, were both 73 months. The find-
ings we r e summarized in this way: 
1. Home and community was the highest field of experience 
with 1,510 out of a possible 2,124 experiences. Science 
rated the lowest of the experience fields with only 545 
out of a possible 3,186. 
2. In four fields of experience, the boys had more experi-
ences than the girls. These fields were Excursions, 
Transportation, Construction and Science. 
3. There was one field of experience . in which boys and girls 
had almost an equal number of experiences, namely, Home 
and Community. 
1M. E. Bannon, "Some Comprehension Problems in the Kindergarten" 
(unpublished Master's thesis, Boston University School of Education, 
Boston, 1950). 
2Ethel M. Sullivan, "A Survey of the Experience Background of 
First Grade Children" (unpublished Master's thesis, Boston University 
School of Education, Boston, 1951). 
4. The 174 girls in the survey had more experiences than the 
180 boys in but one field, namely, Recreation. 
11 
5. There were no experience fields so well known to the group 
that they needed to be excluded from an enrichment program. 
1 
In 1952 Hefler and Waters analyzed an experience test consist-
ing of pictures divided into twenty-four interest fields. The follow-
ing statements pertain to this survey: 
1. There was a relationship between the word experiences tested 
by these tests and the actual experiences of the children. 
2. The background and experiences of the children affected the 
results of the word experience tests. 
2 
Spainhour conducted an analysis of first grade basal reading 
series for words that require real-life experiences for meaningful 
reading and found that "the field of fruits and vegetables was most 
familiar to the group, while seasons was the least familiar." 
Miller3 investigated success in beginning reading in relation to 
knowledge of letter names, experimental background, and school adjust-
ment, and reported that "the children who achieved the highest scores 
1Martha Hefler and Leola Waters, "A Study to Discover the Ex-
periences and Backgrounds Necessary for Success in First Grade Reading" 
(unpublished Master's thesis, Boston University School of Education, 
Boston, 1952), p. 149. 
2Bernice Palmer Spainhour, "An Analysis 6£ First Grade Basal 
Reading Series for Words that Require Real Life Experiences for Mean-
ingful Beginning Reading" (unpublished Master's thesis, Boston Univer-
sity School of Education, Boston, 1953), p. 91. 
3Virginia R. Miller, et al., "Analysis of Success in Beginning 
Reading in Relation to Knowledge of Letter Names, Experimental Back-
ground and School Adjustment" (unpublished Master's thesis, Boston 
University School of Education, Boston, 1955). 
12 
in reading in November were superior on all factors included in the 
parent interview, the teacher observation check list, and scores on 
tests administered in school." 
1 
Bradley compared the effect of early formal systematic instruc-
tion program with a program built on the concept of readiness and de-
signed to stimulate growth in all areas of development. The early, 
intensive start in reading and other academic subjects did not result 
in greater gains for the control group. A proportion of the time could 
have been used to develop experiential background. 
Other investigators, believing that children who had been to 
kindergarten benefited from the many-sided experiences that the kinder-
garten provided, undertook several studies to determine the relation-
ship of kindergarten experience to achievement in the elementary schools. 
Betts2 indicated that while kindergarten can. be justified in other ways 
than preparation for reading activities, kindergarten experience appears 
to be a significant factor in readiness for reading. 
3 4 
Risser and Elder and Teegarden found that kindergarten train-
1Beatrice E. Bradley, "An Experimental Study of the Readiness 
Approach to Reading," Elementary School Journal (February, 1956), 
56:262-267. 
2 E. A. Betts, Foundations of Reading Instruction (Boston: 
American Book Company, 1946), p. 117. 
3Faye Risser and Harry E. Elder, "The Relation Between Kinder-
garten Training and Success in the Elementary Schools," Elementary 
School Journal (December, 1927), 28:286-289. 
4Lorene Teegarden, "The Kindergarten and Reading Reversals," 
Childhood Education (November, 1932), 9:82-83. 
13 
ing was advantageous, as evidenced by the more rapid progress in read-
ing made by those who possessed this background. 
1 Pratt reported the following findings: 
1. Pupils having previous experience in Kindergarten were 
found by the writer to have significant superiority over 
the non-kindergarten group in tests of reading readiness. 
2. Kindergarten children were found to be far superior to 
non-kindergarten children in reading achievement at the 
end of the first grade as measured by the Gates Primary 
Reading Test. 
In reference to the effect of kindergarten training on reading 
2 
achievement in grade 1, Rypinski noted the following: 
1. In general, it was found that the kindergarten trained 
children are somewhat superior to the non-kindergarten 
children in reading achievement in grade one. 
2. The differences in favor of the kindergarten were con-
sistent. 
3. The differences between the kindergarten and the non-
kindergarten trained groups in the intelligence tests 
and reading readiness scores may be the result of 
kindergarten training. 
4. The most significant contrast between the kindergarten 
group and the non-kindergarten group seems to be in 
reading readiness. There was a statistically signifi-
cant difference in favor of the kindergarten group in 
the comparison of the entire groups, in the comparison 
of the girls, and of the boys of each group. 
5. The girls seem to be somewhat superior to the boys in 
reading achievement in grade one. 
3 Fast compared the progress in reading at the end of grade 1 of 
lw. E. Pratt, "A Study of the Differences in the Prediction of 
Reading Success 6£ Kindergarten and Non-Kindergarten Children," Journal 
of Educational Research (March, 1949), 42:525-533. 
2sister Mary Clementian Rypinski, "The Effect of Kindergarten 
Training on Reading Achievement in Grade I" (unpublished Master•s 
thesis, Boston University School of Education, Boston, 1951). 
3 r. Fast, "Kindergarten Training and Grade I Reading," Journal 
of Educational Psychology (January, 1957), 48:52-57. 
14 
134 children who had spent a year in kindergarten and 46 otherwise 
comparable children. Children with kindergarten training achieved 
significantly higher scores on all reading tests than did those with-
out such background. 
In summarizing these studies, the indication is that children 
with kindergarten experience tend to excel non-kindergarten children, 
and kindergarten appears to be a significant factor in readiness for 
reading. 
An additional condition which affects readiness, and one which 
has a direct relation to the degree of experience background which 
children bring to first grade, is the socio-economic status of the 
family. 
1 
Wright observed that: 
Readiness for instruction in systematic reading is to a 
degree dependent upon the effects of their environment. Some 
children have had rich and meaningful experiences; they come 
from a home in which children's books are common, and from a 
neighborhood of stimulating play associates. From such an 
environment they have acquired meaningful concepts (soon to 
be built into word and sentence meanings on the printed page). 
Children have had quite d~fferent opportunities to observe how 
2 
the world works. Bond and Bond recalled that: 
Some children, in poor environments, tap most of the 
resources and thereby gain a fairly large background of 
understanding, even though that background be somewhat 
1w. W. Wright, The Nature and Measurement of Reading Readiness, 
National Elementary Principal, Seventeenth Yearbook of the Department 
of Elementary School Principals (Washington, D. C.: National Education 
Association, July, 1941), p. 389. 
2c. Bond and E. Bond, Teaching the Child to Read (Boston: The 
Macmillan Company, 1947), p. 122. 
narrow in scope. Other children, in environments of many 
opportunities, have meager and limited backgrounds -of under-
standing, for they may not have had the capacity to avail 
themselves fully of their opportunities. 
15 
1 Hoggard maintained that it is within the power of almost every 
home to provide its children with the rich experiences that preschool 
children should have: 
Family excursions to the park, to the zoo, to the open country 
for city children, and to the city .for rural children, will con-
tribute greatly to the knowledge of the child. Family picnics, 
fishing trips, Sunday drives in the family car, trips on the 
train and bus, visits to museums, the airport, the beach, the 
mountains and rivers, are experiences which will enable the child 
to grow into reading. 
2 Huus commented that the backgroun~of migrant children often 
differ radically and schools need to understand such differences and 
to know how to utilize them to the best advantage. 
. 3 WelshLnger reported that aptitude tests given in the play school 
for habit training in Boston showed conclusively that a limited en-
vironment was largely responsible for a lack of reading readiness in 
certain groups. "Many little children who are physically and mentally 
sound do not succeed because they have a limited background of experi-
ence." 
1J. K. Hoggard, "Readiness Is the Best Prevention," Education 
(May, 1957), 77:524. 
2Helen Huus, "Factors Associated with the Reading Achievement 
of Children from a Migratory Population," Elementary School Journal 
(December, 1944-January, 1945), 64:203-212. 
3n. M. Welsh.inger, "Summary of Reading-Readiness Research," 
Educational Administrators and Supervisors (October, 1948), 34:373. 
16 
1 
Robinson alluded to the educational arid socio-economic levels 
of the family as factors which affect success in reading. 
In a study involving twenty-eight children, fifteen girls and 
thirteen boys, who scored below the eighteenth percentile on the fall 
2 
reading readiness tests, Carew reported the following general state-
ments: "Eighteen per cent of the mothers and of the fathers completed 
high school. Fifty-three per cent of the mothers and of the fathers 
did not attend school beyond the elementary level." Eleven of these 
first grade children did not have the valuable experience of caring for 
and playing with pets. All of the twenty-eight children had traveled 
by car, twenty by bus, n i ne by train, one by plane, and six had been in 
boats. This is an indication that many parents who have not had an 
interest in higher education themeselvers do not provide the educational 
opportunities which would result in rich experiential backgrounds for 
their children. 
Children coming from homes in a high socio-economic bracket have 
more opportunities to develop rich experience backgrounds, and much re-
search has been undertaken in reggrd to experience as a prerequisite 
for the comprehension of beginning reading material. 
1H. M. Robinson, "Development of Reading Skills," Elementary 
School Journal (February, 1958), 58:269. 
2Alice T. Carew, 11A Case Study Survey of 28 First Grade Chil-
dren Who Scored Low on Readiness Tests" (unpublished Master's thesis, 
Boston University School of Education, Boston, 1953). 
1 
Pennell declared that: 
One obtains meaning from printed symbols only so far as one 
has already a body of concepts or meaning to associate with 
the symbols. These symbols do not give the reader meanings. 
They merely stimulate him to recall and to enlarge or modify 
concepts which he already possesses.. A teacher's chief concern-, 
then, should be to provide experiences which will make it pos-
sible for reading to become a meaningful process. 
2 
McKee recorded that: 
There can be no reading without meanings and there can be 
no· meanings unless the reader has accumulated a wealth of con-
cepts and experiences with which to interpret the symbols he 
sees in writing and print. Consequently, whatever can be done 
to provide the prospective reader with important experiences 
is essential to adequate preparation for reading. 
17 
2 Goodykoontz assumed that pictures supply background and provide 
vicarious experience which aid comprehension. In the aforementioned 
study by Waters, pictures played a significant part in providing vi-
carious experience to build some of the needed concepts for beginning 
reading. 
4 Betts stated that: 
Reading, or 
page; hence, a 
comprehension. 
crucial factor 
interpretation, requires a 'taking to' the printed 
rich background of information is essential to 
A broad and rich background of experiences is a 
in reading achievement, contributing to critical 
~ary E. Pennell, New Practices in Reading in the Elementary 
School, National Elementary Principal, Seventeenth Yearbook of the 
Department of Elementary School Principals (Washington, D. C.: National 
Education Association),~· 292. 
2Paul McKee, Reading and Literature in the Elementary School 
(Boston: Houghton Mifflin Company, 1934), p. 100. 
3Bess Goodykoontz, "The Relation of Pictures to Reading Compre-
hension," Elementary English Review (April, 1936), 13:125-130. 
4Betts, op. cit., p. 303. 
interpretation, anticipation of meaning, and the use of con-
text clues. 
1 
18 
Chall reiterated the opinion of reading experts that the mean-
ing a reader gets from a printed page depends upon the meaning the 
reader brings to it. 
2 
In the opinion of Bond and Bond, 
If we desire to have the children understand what is being 
read, it is important for the teacher to inspect the backgrounds 
of her group and to determine areas of inadequacy in those back-
grounds. For those who are limited, it becomes the obligation 
of the pre-reading program to increase the general level of the 
child's concepts. 
3 Gray observed that "while reading is a single operation, we can 
distinguish four different steps in the· total process--word perception, 
comprehension, reaction and integration--all of which reach back to 
meaning--background." 
. 4 Smlth purported that reading is bringing meaningfillconcepts to 
the symbols in terms of one's own experience. "Symbols are but empty 
shells. · It takes experience to fill them with the meat of meaning." 
5 . Monroe lnferred that: 
Pictures as well as printed words derive their meanings from 
the child's ability to bring to mind relevant associations. At 
1 J. S. Chall, The Influence of Previous Knowledge on Reading 
Ability, Educational Research Bulletin No. 26 (December, 1947), p. 225. 
2Bond and Bond, op. cit., p. 161. 
3william S. Gray, On Their Own in Reading (Chicago: Scott, 
Foresman and Company, 1948), p. 35. 
4smith,op. cit., pp. 91-106. 
5 ' 
Monroe, op. cit., p. 174. 
the pre-reading level, as at every succeeding level of read-
ing, a child can interpret content only by relating that con-
tent to previous experiences and understandings that he re-
members. The new content can then be integrated with past 
relevant associations and is held in memory for use in future 
interpretations. 
19 
In discussing the importance of experience as a basis for readi-
1 
ness for subject matter learning, Brownell declared, "It is, after 
all, the learner 1 s experiences with which we work in education, and it 
is here that we find the means to make learning more meaningful and 
instruction correspondingly more effective." 
2 Artley indicated that background of experience is a very impor-
tant factor in the growth of interpretation. The printed word "triggers 
off" the thought process. Using the printed symbols, the reader "weaves 
a fabric of meaning out of his own experience. The kind of fabric he 
weaves, or whether he weaves one at all, depends on the extensiveness 
and richness of his experiences. 11 Hence, a meager background results 
in a limited interpretation. 
This background of experience is a stepping stone to the inter-
pretation of unfamiliar experiences. The reader realizes the relation-
ship between the printed symbol and experiences which he has had that 
are similar to the new ones. In other words, he makes use of "old coat 
hooks upon which to hang his own clothes." 
~. A. Brownell, 11Readiness for Subject Matter Learning," 
National Education Association Journal (October, 1951), 40:446. 
2A. S. Artley, Influence of Specific Factors on Growth in In-
terpretation, Mental Capacity, Language Ability, and Experiential 
Background, Conference on Reading, 1951, pp. 19-23. 
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Anderson and Dearborn presented the opinion that meaning is 
acquired when the child has something in his own experience to which 
he can relate the new ideas he receives from the reading material. If 
such experience is lacking, it becomes necessary to secure either first-
hand or vicarious experience in order to achieve meaningful concepts. 
Hildreth2 maintained that "the child is most apt to learn to 
read with understanding who has had a rich background of relevant ex-
perience, whereas the child from an impoverished background may lack 
experiences that would aid interpretation of context." 
3 
Baker found that uthe percentage of successful pupils dropped 
markedly when the pupils began taking intermediate grade tests in which 
the ability to comprehend constitutes a larger part of the tests." Evi-
dence that the program was rich in experience reading was lacking. 
Reed4 affirmed that: 
Reading is a two-way process of getting meaning from and 
bringing meaning to the printed page. Through the printed sym-
bol the author does not convey ideas to the reader; he merely 
stimulates him to structure them out of his own experiences. 
This dual process of obtaining meaning from reading contains 
a harsh implication. The child who has the most experience to 
take to the printed symbol gains the most meaning, and the one 
who has the least experience comes away with the least meaning. 
1 ' Irving H. Anderson and Walter F. Dearborn, Psycholqgy of Teach-
ing Reading (New York: Ronald Press Company, 1952), p. 260. 
2Gertrude Hildreth, "Some Principles of Learning Applied to 
Reading," Education (1954), 74:545. 
3Emily V. Baker, "Reading Readiness Is Still Important," 
Elementary English (January, 1955), 32:20. 
4M. S. Reed, "Beyond the Printed Symbol," Claremont College 
Reading Conference (1956), 13-23. 
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In reference to real-life experience, Brown recorded that this 
background is most important both in teaching and learning. Because it 
is experience the child takes with him to the printed page which re-
sults in ~aning, a broad background of experience is a necessity. 
. 2 Rob~nson reported that the Yolo County Schools in California 
established an "emergency-center school" with more than thirty pupils 
of grades 1 and 2. The economic status of the parents was low and the 
pupils had meager experiences. The program included experiences per-
taining to the family, the neighborhood, and food. Through these ex-
periences precise perceptions were developed. When the experiment was 
evaluated, the children had secured information which in turn improved 
their ability to interpret. 
3 Gates reported that it is not enough for a child to experience; 
the pupil must be supplied with .the explanations and language to assure 
meaning. 
It is easy to underestimate the extent to which the things 
we tell children or which they read contribute to their under-
standing of the objects and events they 'experience' in their 
dai ly lives in or out of school. Indeed, once a child has ac-
quired ability to understand words, substantially every moment 
of 'experience' is accompanied by language. 
4 Gray commented that "modern research in child development and 
1n. Brown, "How First Graders Learn to Read," Illustrated 
American School Board Journal (September, 1957), 135-138. 
2H. M. Robinson, "Experiment in School Readiness," Elementary 
School Journal (May, 1957), 57:419-420. 
3A. 1. Gates, "Language Activities as Experience," Teachers 
College Record (May, 1953), 54:417-423. 
4w. s. Gray, '.'The Physiology and Psychology of Reading," 
Journal of Educational Research, 46:401-407. 
linguistics supports the assumption that meanings do not inhere to 
symbols, but rather that the child brings meaning to symbols." 
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Research has indicated the necessity for experiential background. 
Only through careful investigation will the specific experience needs 
of the children be derived. Therefore, this study is an attempt to 
survey the experience backgrounds of first grade children. 
CHAPTER II 
THE PLAN OF THE STUDY 
For the purpose of ascertaining what experiences were necessary 
to increase the ability to read the first grade books with understand-
ing, an inventory was to be made based on the experiences included in 
the first grade basal readers. This would enable the teacher to have 
an actual experience record to consult in order to determine what con-
cepts are necessary for meaningful reading of the basal readers. 
Thirty-.four of the experiences used in this survey were com-
1 
piled directly from the Scott, Foresman Basic Readers. These books 
are the basic readers for grade one utilized in the schools taking 
part in the survey. The books referred to were: 
1. Preprimers: The New We Look and See, The New We Work and 
Play, The New We Come and Go. 
2. Primer: The New Fun with Dick and Jane. 
3. First Reader: The New Our New Friends. 
Nine additional experiences were included pertinent to this 
community in order to measure more adequately the background experi-
ence of the children. 
lwilliam S. Gray, A. Sterl Artley, May Hill, and Lillian Gray, 
The Basic Readers, Curriculum Foundation Series (New York: Scott, 
Foresman and Company, 1951. 
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This study, then, is an effort to discover the background ex-
perience of first grade children in a particular locale in relation to 
the basic reading books of grade one. 
The details involved in planning were: 
1. Compiling the experiences found in the Scott, Foresman Series 
--Preprimers: The New We Look and See, The New We Work and 
Play, The New We Come and Go; Primer: The New Fun with Dick 
and Jane; First Reader: The New Our New Friends. 
2. Reorganization of classification of the experiences found in 
the basic readers for grade one and the additional experiences 
pertaining to this locality. 
3. Construction of the test to be employed in the survey, in-
cluding the concepts or experiences found in the basic 
readers mentioned above. 
4. Obtaining the permission and cooperation of the superintendent 
of schools and the first grade teachers in the schools of the 
town where the survey took place. 
5. Distribution of the 156 tests to the teachers in the six dif-
ferent schools. 
Classification 
List I shows the first classification of the experiences found 
in the Preprimers of the basic readers: The New We Look and See, 
The New We Work and Play, and The New We Come and Go. 
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LIST I 
I. Pets II. Toys III. Trips 
Dog Wagon Picnic 
Cat Teddybear Cook-out 
Raggedy Ann doll Beach 
Tricycle Park 
Trains Lake (wharf and 
dock) 
Boats 
Car 
IV. Opportunities for Creative Expression in the Following Media 
Paint 
Cloth 
Construction paper 
Clay 
Wood 
V. Transportation 
Boat 
Bus 
Airplane 
Automobile 
VI. Community 
Drug store 
Grocery store 
Bakery 
Community Helpers 
Milkman 
Laundryman 
VII. Home (Concept of 
Helpfulness) 
Helping Mother 
Helping Father 
VIII. Science 
Weather (black clouds mean a storm) 
Rain 
Sun 
Wind (moving air puts objects into motion) 
Sailing boats (displacement of water--heavy objects sink) 
Machinery 
Steam shovel 
IX. Leisure Time Activities 
Games 
Stunts 
Chinning 
Skinning the Cat 
Hide and Seek 
Jumping rope 
Ball 
Roller skating 
Playing in .sand box 
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List II indicates the experiences included in the Primer, 
The New Fun with Dick and Jane, and not presented in the previous list. 
I. Pets 
Rabbit 
Duck 
LIST II 
THE NEW FUN WITH DICK AND JANE 
II. Toys 
Kite (spindle) 
Ball 
Telephone 
Toy farm 
Toy barn and animals 
Dutch doll 
III. Trips 
Farm 
Hay loft 
Mail box 
Animals 
Pony 
Horse 
Hen and chickens 
Cat and kittens 
Pigs 
Cows 
Zoo 
Kangaroo 
Tiger 
Zebra 
Hippopotamus 
Elephant 
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V. Transportation VI. Community VII. Home (Con-
cept of 
Pony ride Garage (grease rack) Helpful-
ness) 
Toy store 
Father helps 
Use of telephone 
Children help 
Community Helpers 
Birthdays 
Postman 
VIII. Science 
Care of pets at home 
Animals need air to live 
IX. Le i sure Time Activities 
Kite flying 
Games 
Who Is It? 
Do What I Do 
Use of broom as a play horse 
Who Can Find It? 
Can You Guess 
House 
Tea party 
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List III sets forth the experiences referred to in The New Our 
New Fr iends and not referred to in the previous lists. 
LIST III 
THE NEW OUR NEW FRIENDS 
I. Pets II. Toys III. Trips 
Turtle Doll house Pet shop 
Rocking horse Parrot 
Sand box Canary 
Blocks Parakeet 
Puppies 
IV. Opportunities for Creative Expression 
Making old toy horse look like new toy horse 
Painting a chicken house 
Constructing sail boats 
Constructing a play house 
V. Transportation VI. Community VII. ~ (Concept of 
Helpfulness) 
Moving van Greet i ng card 
shop Car j:ng for a baby 
Milk truck 
Community Helpers Care of toys 
Policeman Making cookies 
VIII. Science 
Snow 
Time concepts 
Day 
Night 
Recess time 
Lunch time 
Seasons 
Fall (squirrels gathering nuts for the winter) 
Winter (feeding animals) 
Spring (robins make nests, lay eggs, and take care of their 
babies) 
Summer 
Air 
30 
IX. Leisure Time Activities 
Swimming 
Reading 
Games 
Round and Round 
Merry Go Round 
Playing Store 
Use of a wagon with a large umbrella to act like a sail on a boat 
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Reorganization of Experiences Discovered in the Basic Readers 
The first compilation of experiences from the Preprimers, 
Primer, and First Reader were reorganized and grouped under the follow-
ing captions: 
I. Creative Expression 
II. Transportation 
III. Trips 
IV. Connnunity 
V. Leisure Time Activities 
VI. Science 
List IV shows the final classification of experiences. The 
selection of experiences was based on the facility of a yes or no re-
sponse. Forty-three experiences were selected to be inventoried in 
this survey. Nine of these experiences, endemic to this locality, were 
included in order to measure more adequately the experience of first 
grade children in this particular community. These additional experi~ 
ences were the airport, the Miller Art Genter, the J. & L. Shop, 
Fellows Gear Shaper Shop, Bryant Chucking Grinder Shop, the making of 
maple syrup, skiing, and fishing. 
The mountains and airport were listed under Trips, skiing and 
fishing under Leisure Time Activities, while the remaining, with the 
exception of making maple syrup, were placed under Community. Making 
maple syrup appeared to classify best under the Science category. 
LIST IV 
FINAL CLASSIFICATION OF EXPERIENCES 
(Forty-three Experiences Listed under Six Experience Fields) 
I. Creative Expression II. Transportation III. Trips 
Paints 
Clay 
Paper 
Cloth 
Wood 
IV. Community 
Swimming pool 
Garage 
Grocery store 
Toy store 
Drug store 
Bakery 
Miller Art Center 
J. & L. Shop 
Gear Shaper Shop 
Bryant Chucking Grinder Shop 
Car Park 
Bus Picnic 
Boat Lake 
Airplane Beach 
Pony Mountains 
Farm 
Zoo 
Airport 
V. Leisure Time Activities 
Chinning 
Skinning the Cat 
Riding a broom 
Sailing little boats in the 
water 
Flying a kite 
Skiing 
Fishing 
Attending a softball game 
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VI. Science 
Owning a pet 
Trying on a windy day to have an open umbrella give 
you a fast ride in a wagon 
Seeing a steam shovel at work 
Seeing a farmer make maple syrup 
Seeing a squirrel gather nuts in the fall 
Feeding birds in the winter 
Seeing a robin make a nest in the spring 
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The final classification of experiences is shown in List IV. 
It was arolind these forty-three experiences that the objective test was 
constructed. This test, . then, was the instrument used for measuring 
the background experiences of the first grade children. 
Construction of the Test 
The next step was the building of the test which was to be ad-
ministered by the teachers. Such a test would indicate the experience 
background of each individual child participating . 
For ease, facility, and economy of time and effort, an objective 
instrument was devised enabling the teachers to ask the outlined ques-
tions and the children to respond by circling the letter (y) if the 
answer was yes and (n) if the answer was no. The test was comprised 
of two parts--directions for presentation for the teachers and mimeo-
graphed answer sheets stapled together for the children. 
The format of the test included not only the forty-three back-
ground experiences to be inventoried, but additional pertinent informa-
tion concerning the children. The following information was recorded 
on the front of each inventoried test: 
1. Chronological Age 
2. Mental Age 
3. Kindergarten 
4. Sex 
A copy of the directions for presentation, which was made avail-
able to each first grade teacher, and the accompanying answer sheet 
which each child received, will be found on the following pages. 
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TEST 
Oral Directions for Presentation 
Say: "We are going to do something that will be fun. I am 
going to ask you some questions. You are going to mark the answers. 
There are no right or wrong answers. Put your marker under the first 
row. Let's see if everyone has done it. Good! 
"Do you have a pet? We are going to mark some letters. The 
letter (y) means yes, you do have a pet, and the letter (n) means no, 
you do not have a pet. If you have a pet, put a circle around the 
letter (y) like this (illustrate on the board); if you do not have a 
pet, put a circle around the letter (n) like this. You are marking 
(y) for yes because yes begins with the letter (y), and you are marking 
(n) for no because no begins with the letter (n). What kind of a pet 
do you have? 
"Now let's move our markers down to the next row. Have you 
used paints? If you have used paints, put a circle around the letter 
(y) like this (illustrate on the board); if you have not used paints, 
put a circle around the letter (n) like this. How many marked (y)? 
How many marked (n)? 
"Now I am not going to help you any more. Just put a circle 
around the letter (y) if the answer is yes. Put a circle around the 
letter (n) if the answer is no." 
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1. Do you have a pet? 
2. Have you used paints? 
3. Have you played with clay? 
4. Have you made something from bright colored paper? 
5. Have you sewed? 
6. Have you made a boat or some other toy from wood? 
Here are some things to ride in. 
7. Have you had a ride in a car? 
8. Have you had a ride in a bus? 
9. Have you had a ride in a boat? 
10. Have you had a ride in an airplane? 
11. Have you had a ride on a pony? 
Here are some places you may have been. Just put a circle around the 
letter (y) if you have really heen there; circle the letter (n) if you 
have not. 
12. Have you been to a park? 
13. Have you been to a picnic, where food was cooked outdoors? 
14. Have you been to a lake? 
15. Have you been to a swimming ·pool? 
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16. Have you been to a beach? 
17. Have you been to the mountains? 
18. Have you been to a farm? 
19. Have you been to the zoo, or the Benson Animal Farm, or any other 
wild animal farm? 
20. Have you been to a garage with Father to have a car greased? 
21. Have you been to a grocery store? 
22. Have you been to a toy store? 
23. Have you been to a drug store? 
24. Have you been to a bakery? 
25. Have you been to an airport? 
26. Have you been to the Miller Art Center? 
27. Have you been to the J. & L. Shop? 
28. Have you been to the Gear Shaper Shop? 
29. Have you been to the Bryant Chucking Grinder Shop? 
Here are some stunts. 
30. Have you chinned yourself? 
31. Have you "Skinned the Cat"? 
Here are some 11 fun11 things. Remember, I want to know the things you 
have really done. 
32. Have you made believe a broom was a play horse? 
33. Have you sailed little boats in the water? 
34. Have you flown a kite? 
35. Have you been skiing? 
36. Have you been fishing? 
37. Have. you been to a softball game? 
38. Have you tried on a windy day to have an open umbrella give you 
a f ast ride in a wagon? 
39. Have you seen a steam shovel at work? 
40. Have you seen a farmer make maple syrup? 
41. Have you seen a squirrel gather nuts in the fall? 
42. Have you fed birds in the winter? 
43. Have you seen a robin make a nest in the spring? 
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A SURVEY OF THE EXPERIENCE BACKGROUND OF FIRST GRADE CHILDREN 
NAME --------------~--------------------- Boy __ Girl ___ _ 
SCHOOL -------------------------- TEACHER --------------------
AGE------- DATE OF BIRTH --- ---- __ _ 
Years Months Year Month Day 
DATE OF TESTING ___ ------- KINDERGARTEN EXPERIENCE -----
Year Month Day 
40 
PREPARED SHEET FOR CHILDREN 
1. y n 
2. y n 
3. y n 
4. y n 
5. y , n 
6. y n 
7. y n 
8. y n 
9. y n 
10. y n 
11. y n 
12. y n 
13. y n 
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14. y n 
15. y n 
16. y n 
17. y n 
18. y n 
19. y n 
20. y n 
21. y n 
22. y n 
23. y n 
24. y n 
25. y n 
26. y n 
27. y n 
28. y n 
29. y n 
y n 
31. y n 
32. y n 
33. y n 
34. y n 
35. y n 
36. y n 
37. y n 
38. y n 
39. y n 
40. y n 
41. y n 
43 
42. y . n 
43. y n 
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Permission was granted by the Superintendent of Schools to use 
all eight first grade classes in this system. Eight first grade 
teachers in six different schools signified their willingness to par-
ticipate actively in this study. 
Early in September the writer met with the elementary super-
visor and the participating teachers and outlined the procedure which 
was to be followed. At this time the tests were distributed to the 
teachers. All teachers were to administer the tests on the same day, 
September 19. This would insure a more valid result as no experiences 
would be provided by the instructors before this inventory. 
Because some children evidenced difficulty in keeping their 
places on the answer sheet, thirty-seven booklets were discarded. 
This action was taken since it was felt that the information contained 
in the above-mentioned booklets would make the data less valid. 
Each teacher administered the test to the class as a whole in 
an objective type test situation. Consequently, in the final analysis 
the test results of one hundred fifty-six children were tabulated. 
This number included eighty-four boys and seventy-two girls, 
The schools were located in different sections of the town, The 
children came from industrial, professional, and farming type homes 
representing high, middle, and low socio-economic backgrounds. There-
fore, the children taking part in this survey represent a cross section 
of the population of this New England town. 
The chronological ages were taken directly from the school 
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entrance records. The information concerning the mental ages was com-
1 
piled from the results of the Kuhlmann-Finch Tests administered in 
November. 
The total number of children tabulated was one hundred fifty-
six- - eighty-:-four boys and seventy-two girls. Their chronological ages 
ranged from five years, eight months to six years, eight months, and 
mental ages from five years, eight months to eight years, eleven months. 
Table I shows the mean chronological and mental ages of the 
group. It will be noted that the mean mental age of eighty-seven 
months compared with the mean chronological age of seventy-three months 
indicates that the group was above average. 
TABLE I 
MEAN CHRONOLOGICAL AND MEAN MENTAL AGES 
Number 
156 
Mean 
C .A. 
73 months 
S.D. 
3.80 
Mean 
M.A. 
87 months 
S.D. 
5.81 
1 F. Kuhlmann and F. H. Finch, Tests of General Mental Develop-
ment OMinneapolis: American Guidance Service, Inc., 1951, 1952). 
CHAPTER III 
ANALYSIS OF DATA 
The data acquired from the survey of the experience background 
of 156 first grade children--84 boys and 72 girls--were analyzed to 
determine: 
1. The experience fields and individual experiences 
2. Experiences the children had had 
3. Additional experiences needed 
4. Experiences typical of the area which had been utilized 
5. Sex differences in experiential background 
6. The effect of kindergarten training on background knowledge. 
Table II shows the total number and per cent who answered yes 
to the 43 questions presented in the survey. 
TABLE II 
NUMBER AND PER CENT OF CHILDREN CHECKING INDIVIDUAL ITEMS 
Experiences Total Total Number Per Cent 
1. Do you have a pet? 94 60 
2. Have you used paints? 105 67 
3. Have you played with clay? 122 78 
4. Have you made something from bright paper? 92 59 
s. Have you sewed? 59 38 
6. Have you made a boat or some other toy 
from wood? 61 39 
7. Have you had a ride in a car? 147 94 
(continued on next page) 
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TABLE II (continued) 
Experiences 
8. Have you had a ride in a bas? 
9. Have you had a ride in a boat? 
10. Have you had a ride in an airplane? 
11. Have you had a ride on a pony? 
12. Have you been to a park? 
13. Have you been to a picnic, where food 
was cooked outdoors? 
14. Have you been to a lake? 
15. Have you been to a swimming pool? 
16. Have you been to a beach? 
17. Have you been to the mountains? 
18. Have you been to a farm? 
19. Have you been to the zoo, or the Benson 
Animal Farm, or any other wild animal 
Total 
Number 
84 
112 
50 
103 
78 
130 
132 
132 
104 
61 
110 
farm? 87 
20. Have you been to a garage with Father 
to have a car greased? 103 
21. Have you been to a grocery store? 140 
- 22. Have you been to a toy store? 124 
23. Have you been to a drug store? 116 
24. Have you been to a bakery? 107 
25. Have you been to an airport? 116 
26. Have you been to the Miller Art Center? 44 
27. Have you been to the J. & L. Shop? 63 
28. Have you been to the Gear Shaper Shop? 66 
29. Have you been to the Bryant Chucking 
Grinder Shop? 41 
30. Have you chinned yourself? 53 
31. Have you "Skinned the Cat"? 33 
32. Have you made believe a broom was a 
play horse? 97 
33. Have you sailed little boats in the water? 104 
34. Have you flown a kite? 85 
35. Have you been skiing? 61 
36. Have you been fishing? 109 
37. Have you been to a softball game? 61 
38. Have you tried on a windy day to have an 
open umbrella give you a fast ride in 
a wagon? 36 
39. Have you seen a steam shovel at work? 122 
(concluded on next page) 
Total 
Per Cent 
54 
72 
32 
66 
50 
83 
85 
85 
67 
39 
71 
56 
66 
90 
79 
74 
69 
74 
28 
40 
42 
26 
34 
21 
62 
67 
54 
39 
70 
39 
23 
78 
47 
48 
TABLE II (concluded) 
Experiences Total Total Number Per Cent 
40. Have you seen a farmer make maple 
syrup? 57 37 
41. Have you seen a squirrel gather nuts 
in the fall? 85 54 
42. Have you fed birds in the winter? 81 52 
43. Have you seen a robin make a nest in 
the spring? 66 42 
Table III presents the number of experiences of the entire 
group, 156 first grade children, tabulated according to the experience 
areas. 
I. Creative Expression 5 
II. Transportation 5 
III. Trips 8 
IV. Community 10 
v. Beisure Time Activities 8 
VI. Science 7 
1. 
2. 
3. 
4. 
5. 
6. 
Fields of 
Experience 
Trips 
Transportation 
Cormnunity 
TABLE III 
NUMBER AND PER CENT OF EXPERIENCES 
IN ALL AREAS FOR TOTAL POPULATION 
Possible Number 
Number Experienced 
1248 818 
780 496 
1560 936 
Creative Expression 780 439 
Science 1092 541 
Leisure Time 
Activities 1248 603 
Total 6708 3781 
Per Cent 
Experienced 
66 
64 
60 
56 
50 
48 
56 
Of a possible 6708 concepts (156 children x 43 experiences), 
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3781 were known by the children taking part in the survey. Fifty-six 
per cent, or approximately one half of the concepts, were checked "Yes" 
on the survey sheets. 
In no area was there complete knowledge; nor was there any com-
plete ignorance. 
Trips had the greatest number of responses, with 66 per cent of 
the possible total. Leisure Time Activities had the fewest, with only 
48 per cent of the possible total. Fifty per cent of the Science con-
cepts were familiar. 
More than 75 per cent of the children indicated that the follow-
ing activities were familiar to them: A ride in a car; A tt~p to the 
grocery store, Lake, Swirmning pool, Picnic, Toy store; Familiarity 
with clay, and Observation of a steam shovel. 
so 
Two areas, Trips and Connnunity, each included two of the above 
experiences, while the remaining fields listed only one. 
Twenty-eight of the experiences were known to more than 50 per 
cent of the children. The remaining 15 experiences were known to fewer 
than 50 per cent. Of these 15 experiences, four were from Science, 
four from Connnunity, three from Leisure Time Activities, two from Cre-
ative Expression, and one from Transportation. 
Only two experiences were known by less than 25 per cent of the 
children. These were Skinning the Cat and Trying on a windy day to have 
an open umbrella give one a fast ride in a wagon. These experiences 
were listed under Leisure Time Activities and Science, respectively. 
Table IV sunnnarizes the responses according to frequency from 
high to low, giving the number and per cent of children responding to 
each item. 
TABLE IV 
SUMMARY OF RESPONSES FROM HIGH TO LOW 
Experiences Total Total Number Per Cent 
1. Have you had a ride in a car? 147 94 
2. Have you been to a grocery store? 140 90 
3. Have you been to a lake? 132 85 
4. Have you been to a swinnning pool? 132 85 
5. Have you been to a picnic, where food 
was cooked outdoors? 130 83 
6. Have you been to a toy store? 124 79 
7. Have you played with clay? 122 78 
8. Have you seen a steam shovel at work? 122 78 
9. Have you been to a drug store? 116 74 
10. Have you been to an airport? 116 74 
11. Have you had a ride in a boat? 112 72 
(concluded on next page) 
TABLE IV (concluded) 
Experiences 
12. Have you been to a farm? 
13. Have you been fishing? 
14. Have you been to a bakery? 
15. Have you used paints? 
16. Have you been to a beach? 
17. Have you sailed little boats in the water? 
18. Have you had a ride on a pony? 
19. Have you been to a garage with Father to 
have a car greased? 
20. Have you made believe a broom was a play 
horse? 
21. Do you have a pet? 
22. Have you made something from bright paper? 
23. Have you been to the zoo, or the Benson 
Animal Farm, or any other wild animal farm? 
24. Have you seen a squirrel gather nuts in the 
fall? 
25. Have you flown a kite? 
26. Have you had a ride in a bus? 
27. Have you fed birds in the winter? 
28. Have you been to a park? 
29. Have you seen a robin make a nest in the 
spring? 
30. Have you been to the Gear Shaper Shop? 
31. Have you been to the J. & L. Shop? 
32. Have you made a boat or some other toy 
from wood? 
33. Have you been to the mountains? 
34. Have you been to a softball game? 
35. Have you been skiing? 
36. Have you sewed? 
37. Have you seen a farmer make maple syrup? 
38. Have you chinned yourself? 
39. Have you had a ride in an airplane? 
40. Have you been to the Miller Art Center? 
41. Have you been to the Bryant Chucking 
Grinder Shop? 
42. Have you tried on a windy day to have an 
open umbrella give you a fast ride in 
a wagon? 
43. Have you "Skinned the Cat"? 
Total 
Number 
110 
109 
107 
105 
104 
104 
103 
103 
97 
94 
92 
87 
85 
85 
84 
81 
78 
66 
66 
63 
61 
61 
61 
61 
59 
57 
53 
so 
44 
41 
36 
33 
51 
Total 
Per Cent 
71 
70 
69 
67 
67 
67 
66 
66 
62 
60 
59 
56 
54 
54 
54 
52 
so 
42 
42 
40 
39 
39 
39 
39 
38 
37 
34 
32 
28 
26 
23 
21 
52 
The first field to be analyzed is the area of Creative Expres-
sion. The five experiences included under this heading are: Clay, 
Paints, Paper, Wood, and Cloth. 
In studying Table IV, it is noted that the experiences in the 
· area of Creative Expression occur in the following order: 
Experience 156 Children 
1. Clay . . . . . . • . . . . . . . . . . . . . • • . . . 78 per cent 
2. Paints . . . . . . . . . . . . . . . . . .. . . . • . 6 7 per cent 
3. Paper ........................ 59 per cent 
4. Wood ......................... 39 per cent 
5. Cloth ........................ 38 per cent 
Seventy-eight per cent of the pupils had used clay, while 67 
per cent had experimented with paints. Fifty-nine per cent of the 
children had constructed something from bright paper, and less than 50 
per cent had had experience with wood or cloth. 
Creative Expression ranked fourth in the experience fields, with 
56 per cent of the possible number o f experiences. 
The following analysis is concerned with the field of Trans-
portation. Under this caption, five experiences are listed: Car, Bus, 
Boat, Airplane, and Pony. 
The experiences included in the Transportation field will be 
found listed below, arranged according to the percentage of children 
having experienced them. 
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Experience 156 Children 
1. Car .... " .................... 94 per cent 
2. Boat ........................ 72 per cent 
3. Pony ........................ 66 per cent 
4. Bus ............ ............. 54 per cent 
5. Airplane .................... 32 per cent 
In this travel conscious age it was interesting to note that 6 
per cent of the children had not experienced an automobile ride. 
The boat ride was experienced by almost 75 per cent of the chil-
dren, while the pony and bus rides were experienced by more than 50 per 
cent. 
The airplane ride had the least number of children participating, 
with 32 per cent of the 156 children having had the experience. 
Transportation rated second place, having 64 per cent of the 
possible experiences in this area. 
The following analysis is relative to Trips and includes the 
following eight experiences: Park, Picnic, Lake, Beach, Mountains, 
Farm, Zoo, and Airport. They are listed according to the percentage 
of children who had experienced them. 
Experience 156 Children 
1. Lake .... .......... .... ...... 85 per cent 
2. Picnic ...................... 83 per cent 
3. Airport .......... ........... 74 per cent 
4. Farm ........................ 71 per cent 
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Experience 156 Children 
5. Beach ....................... 67 per cent 
6. Zoo ......................... 56 per cent 
7. Park ..................... .... so per cent 
8. Mountains ................... 39 per cent 
Close proximity to many lakes and picnic areas may be the reason 
why the classifications, lake and picnic, show more than 75 per cent of 
the children having had these experiences. 
A local airport where many activities take place may account for 
74 per cent of the children having been the~e. 
More than 50 per cent of the children but less than 75 per cent 
had been to the farm and to the beach. 
Only slightly more than 50 per cent had been to a zoo or Benson's 
Animal Farm. This may be explained by the fact that no nearby ' zoo is 
available and that the Benson Animal Farm is approximately one hundred 
miles from this particular town. 
Exactly 50 per cent of the children had been to a park. Although 
this New England town is located in the heart of the Green Mountains, 
this caption rated lowest on the list of Trips, with only 39 per cent 
having had this experience. 
The high percentage of children having been to a lake, picnic, 
or airport resulted in Trips ranking highest, with 66 per cent of the 
possible experiences. 
The fourth experience field to be studied is Community. In this 
field there are ten experiences: Swimming pool, Garage, Grocery store, 
Toy store, Drug store, Bakery, Miller Art Center, J. & L. Shop, Gear 
Shaper, Bryant. 
A list of the Connm:m it y · experiences · is included below ranging 
from the lowest to the highest. 
Experience 156 Children 
1. Grocery store ............... 90 per cent 
2. Swimming pool ............... 85 per cent 
3. Toy store ................... 79 per cent 
4. Drug store ..... ............. 74 per cent 
5. Bakery .... .................. 69 per cent 
6. Garage ...................... 66 per cent 
7. Gear Shaper Shop ............ 42 per cent 
8. J. & L. Shop ................ 40 per cent 
9. Miller Art Center ........... 28 per cent 
10. Bryant Shop ................. 26 per cent 
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In analyzing the above data, it is noted that shopping at the 
grocery store had the greatest number of exper.iences, with 90 per cent 
of the 156 children having participated. 
Next came the swimming pool, with 85 per cent of the children 
having had the experience. Shopping at the toy store, drug store, and 
bakery were experiences connnon to over 60 per cent of the children. 
It is interesting to note that 66 per cent have been to the 
garage. 
Although visitations to the local machine shops and the art 
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center contribute in no way to an increased understanding of the con-
cepts contained in the reading books of grade one, these experiences 
were included for the purpose of obtaining a greater knowledge of the 
background experience of these particular children. Less than 50 per 
cent of the children had been to . the J. & L. and Gear Shaper Shops, 
with 26 , per cent having visited the Bryant Chucking Grinder Shop. 
Twenty-eight per cent had been to the Miller Art Center. 
Community came third in the experience fields, with 60 per cent 
of the possible number of experiences; 
In considering the field of Leisure Time Activities, it is noted 
that this area includes eight experiences. These experiences appear 
below in the order of their popularity. 
Experiences 156 Children 
1. Fishing ....................... 70 per cent 
2. Sailing little boats in the 
water ....................... 67 per cent 
3. Riding a broom ................ 62 per cent 
4. Flying a kite ................. 54 per cent 
5. Skiing .................... ... . 39 per cent 
6. Attending a softball game ..... 39 per cent 
7. Chinning ...................... 34 per cent 
8. "Skinning the Cat" ............ 21 per cent 
Although fish ing, skiing, and attending a softball game will not 
enhance the ability to read the basal stories with understanding, these 
additional experiences pertaining to this local area were included in 
order to ascertain what experiences this town might offer that other 
communities might not. 
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Fishing came first, with 70 per cent o f the children experiencing. 
Over 60 per cent had sailed l i ttle boats in the water and had 
ridden on a broom. 
Only a little over 50 per cent had flown a kite. 
Less than 50 per cent had skied, attended a softball game, or 
chinned themselves. 
"Skinning the Cat" had rated lowest, with only 25 per cent ex-
periencing. 
The area of Leisure Time Activities had the lowest percentage of 
possible experiences of all the areas. Less than 50 per cent of the 
possible experiences were known by the 156 first grade pupils in this 
classification. The above data indicate that less than half of the 
children had any of the Leisure Time Activities. 
The last analysis deals with the field of Science. In this 
area a~e listed seven experiences: having an open umbrella give one a 
fast ride in a wagon on a windy da~, seeing a steam shovel at work, 
seeing a farmer making maple su~ar, seeing a squirrel gathering nuts in 
the fall, feeding birds in the winter, seeing a robin make a nest in the 
spring, and owning a pet. 
Upon examination of the Science experiences, the following list 
is compiled acco r ding to the percentage of children having had the ex-
periences. 
Experience 156 Children 
1. Had observ.ed a steam shovel 
at work ....................... 78 per cent 
2. Had a pet ....................... 60 per cent 
3. Had seen a squirrel gather nuts 
in the fall ................... 54 per cent 
4. Had fed birds in the winter ..... 52 per cent 
5. Had seen a robin make a nest in 
the spring •.....•...........•. 42 per cent 
6. Had seen a farmer make maple 
sugar • . . . . . . . . . . . . . . . . . . . . . • . . 3 7 per cent 
7. Had tried on a windy day to have 
an open umbrella give one a 
fast ride in a wagon •.•..•.•.. 23 per cent 
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Seventy-eight per cent of the children had seen a steam shovel 
at work. 
Sixty per cent of the children had a pet. 
A little over 50 per cent had seen a squirEel gather nuts in the 
fall and had fed birds in the winter. 
Less than 50 per cent had seen a robin make a nest in the spring 
or seen a farmer make maple syrup. 
Less than 25 per cent had tried on a windy day to have an open 
umbrella give one a fast ride in a wagon. 
The above data point out that barely 50 per cent or approximately 
half of the children had any of the Science experiences. 
s·cience rated fifth in this survey, with only approximately 1 
per cent difference between this area and the lowest rating field, 
Leisure Time Activities. Science had 50 per cent of the possible ex-
periences. 
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Table V shows the total number and per cent of experiences of 
84 boys and 72 girls. 
TABLE V 
TOTAL NUMBER AND PER CENT 
OF BACKGROUND EXPERIENCES OF 84 BOYS AND 72 GIRLS 
Experience 
1. Do you have a pet? 
2. Have you used paints? 
3. Have you played with clay? 
4. Have you made something from bright 
paper? 
5. Have you sewed? 
6. Have you made a boat or some other 
toy from wood? 
7. Have you had a ride in a car? 
8. Have you had a ride in a bus? 
9. Have you had a ride in a boat? 
10. Have you had a ride in an airplane? 
11. Have you had a ride on a pony? 
12. Have you been to a park? 
13. Have you been to a picnic, where food 
was cooked outdoors? 
14. Have you been to a lake? 
15. Have you been to a swimming pool? 
16. Have you been to a beach? 
17. Have you been to the mountains? 
18. Have you been to a farm? 
19. Have you been to the zoo, or the 
Benson Animal Farm, or any ~ther 
wild animal farm? 
20. Have you been to a garage with 
Father to have a car greased? 
21. Have you been to a grocery store? 
22. Have you been to a toy store? 
23. Have you been to a drug store? 
24. Have you been to a bakery? 
25. Have you been to an airport? 
26. Have you been to the Miller Art 
Center? 
Boys 
No. 
55 
54 
68 
45 
23 
37 
78 
43 
60 
34 
54 
41 
68 
73 
66 
56 
37 
57 
48 
54 
78 
66 
59 
53 
63 
25 
(concluded on next page) 
Per 
Cent 
65 
64 
81 
54 
27 
44 
93 
51 
71 
40 
64 
49 
81 
87 
79 
67 
44 
68 
57 
64 
93 
79 
70 
63 
75 
30 
Girls 
No. Per 
39 
51 
54 
47 
36 
24 
69 
41 
52 
16 
49 
37 
62 
59 
66 
51 
24 
53 
39 
49 
63 
58 
57 
54 
53 
19 
Cent 
54 
71 
75 
65 
50 
33 
96 
57 
72 
22 
68 
51 
86 
82 
92 
67 
33 
74 
54 
68 
88 
81 
79 
75 
74 
26 
TABLE V (concluded) 
Experience 
27. Have you been to the J. & L. Shop? 
28. Have you been to the Gear Shaper 
Shop? 
29. Have you been to the Bryant 
Chucking Grinder Shop? 
30. Have you chinned yourself? 
31. Have you "Skinned the Cat"? 
32. Have you made believe a broom was a 
play horse? 
33. Have you sailed little boats in the 
water? 
34. Have you flown a kite? 
35. Have you been skiing? 
36. Have you been fishing? 
37. Have you been to a softball game? 
38. Have you tried on a windy day to 
have an open umbrella give you a 
fast ride in a wagon? 
39. Have you seen a steam shovel at work? 
40. Have you seen a farmer make maple 
syrup? 
41. Have you seen a squirrel gather nuts 
in the fall? 
42. Have you fed birds in the winter? 
43. Have you seen a robin make a nest 
in the spring? 
Boys 
No. Per 
31 
35 
19 
30 
20 
49 
60 
52 
39 
67 
34 
22 
71 
39 
37 
48 
54 
Cent 
37 
42 
23 
36 
24 
58 
71 
62 
46 
80 
40 
26 
85 
46 
60 
57 
39 
60 
Girls 
No. Per 
32 
31 
22 
23 
13 
48 
44 
33 
22 
42 
27 
14 
51 
18 
35 
33 
33 
Cent 
44 
43 
31 
32 
18 
67 
61 
46 
31 
58 
38 
19 
71 
25 
49 
46 
46 
Table VI summarizes the data for the 84 boys and 72 girls in 
the six areas. 
TABLE VI 
EXPERIENCES OF 84 BOYS AND 72 GIRLS 
IN SIX EXPERIENCE FIELDS 
Boys Girls 
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Experience Possible No. Per Cent Possible No. Per Cent 
No. With With No. With With 
Transportation 420 269 64 360 227 63 
Trips 672 433 64 576 385 67 
Connnunity 840 486 58 720 451 63 
Creative Ex-
pression 420 227 54 360 212 59 
Leisure Time 672 351 52 576 252 44 
Science 588 302 51 504 239 47 
Total 3612 2094 58 3096 1687 54 
Table VI reveals that the boys had more experiences than the 
girls--58 per cent compared with 54 per cent. 
In three fields the boys had more experiences than the girls. 
These were Transportation, Leisure Time Activities, and Science. 
Table VII lists the number and per cent of items checked by 
84 boys and 72 girls. 
TABLE VII 
EXPERIENCES OF 84 BOYS AND 72 GIRLS 
Boys 
Experience No. Per 
1. Have you had a ride in a car? 78 
2. Have you been to a grocery store? 78 
3. Have you been to a lake? 73 
4. Have you seen a steam shovel at work? 71 
5. Have you been to .a picnic where food 
was cooked outdoors? 68 
6, Have you played with clay? 68 
7. Have you been fishing? 67 
8. Have you been to a swimming pool? 66 
9. Have you been to a toy store? 66 
10. Have you been to an airport? 63 
11. Have you had a ride in a boat? 60 
12. Have you sailed little boats in the 
water? 60 
13. Have you been to a drug store? 59 
14. Have you been to a farm? 57 
15. Have you been to a beach? 56 
16. Do you have a pet? 55 
17. Have you used paints? 54 
18. Have you been to a garage with 
Father to have a car greased? 54 
19. Have you had a ride on a pony? 54 
20. Have you been to a bakery? 53 
21. Have you flown a kite? 52 
22. Have you seen a squirrel gather nuts 
in the fall? 50 
23. Have you made believe a broom was a 
play horse? 49 
24. Have you been to the zoo, or the 
Benson Animal Farm, or any other 
wild animal farm? 48 
25. Have you fed birds in the winter? 48 
26. Have you made something from bright 
paper? 45 
27. Have you had a ride on a bus? 43 
28. Have you been to a park? 41 
29. Have you been skiing? 39 
30. Have you seen a farmer make maple 
syrup? 39 
(concluded on next page) 
Cent 
93 
93 
87 
85 
81 
81 
80 
79 
79 
75 
71 
71 
70 
69 
67 
65 
64 
64 
64 
63 
62 
60 
58 
57 
57 
54 
51 
49 
46 
46 
62 
Girls 
No. Per 
69 
63 
22 
51 
62 
54 
42 
66 
58 
53 
52 
44 
57 
53 
48 
39 
51 
49 
49 
54 
33 
35 
48 
39 
33 
47 
41 
37 
22 
18 
Cent 
96 
88 
82 
71 
86 
75 
58 
92 
81 
74 
72 
61 
79 
74 
67 
54 
71 
68 
68 
75 
46 
49 
67 
54 
46 
65 
57 
51 
31 
25 
63 
TABLE VII (concluded) 
Boys Girls 
Experience No. Per No. Per 
Cent Cent 
31. Have you made a boat or some other 
toy from wood? 37 44 24 33 
32. Have you been to the mountains? 37 44 24 33 
33. Have you been to the Gear Shaper 
Shop? 35 37 31 44 
34. Have you been to a softball game? 34 40 27 38 
35. Have you had a ride in an airplane? 34 40 16 22 
36. Have you seen a robin make a nest 
in the spring? 33 39 33 46 
37. Have you been to the J. & L. Shop? 31 42 32 43 
38. Have you chinned yourself? 30 36 23 32 
39. Have you been to the Miller Art 
Center? 25 30 19 26 
40. Have you sewed? 23 27 36 so 
41. Have you tried on a windy day to 
have an open umbrella give you a 
fast ride in a wagon? 22 26 14 19 
42. Have you "Skinned the Cat"? 20 24 13 18 
43. Have you been to the Bryant 
Chucking Grinder Shop? 19 23 22 31 
Seven experiences rated high on the list, with 75 per cent or 
more of the boys and girls experiencing them. In order of highest fre -
quency there were: A ride in a car, A trip to the grocery store, Lake, 
Picnic, Familiarity with clay, Swimming pool, and A trip to the toy 
store. 
Fifty per cent or more of both groups had been to the drug store, 
farm, beach, garage, bakery, zoo, and park. 
In analyzing the experiences pertaining to this local area, the 
following information was noted: 
Forty- six per cent o£ the boys had skied, while only 31 per cent 
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of the girls had had this experience. 
Forty-six per cent of the boys and 25 per cent of the girls had 
seen a farmer make maple syrup. 
In comparing the number of boys and girls who had fished, it 
was found that 80 per cent of the boys and 58 per cent of the girls 
had had this experience. 
Forty per cent of the boys and 38 per cent of the girls had at-
tended a softball game. Less than 50 per cent of both groups had 
visited the three local machine tool shops mentioned in this survey. 
Thirty per cent of the boys and 26 per cent of the girls had 
made use of the Miller Art ~enter. 
A trip to the mountains had been experienced by 44 per cent of 
the boys and 33 per cent of the girls. 
While approximately 75 per cent of both boys and girls had been 
to the airport, only 40 per cent of the boys and 22 per cent of the 
girls had experienced a ride in an airplane. 
Over 50 per cent of the boys and girls had had a ride in a bus, 
or a boat, and on a pony. 
Sixty-five per cent of the boys and 54 per cent of the girls 
had owned a pet. 
The girls had more experiences than the boys in those fields 
which required fine motor skills and the use of small muscles. Fifty 
per cent of the girls had done sewing, while 27 per cent of the boys 
had. Seventy-one per cent of the girls had used paints, while 64 per 
cent of the boys had. Making something with paper had been accomplished 
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by 65 per cent of the girls and 54 per cent of the boys. 
Flying a kite, a more active experience using large muscles, 
had been done by 62 per cent of the boys and 46 per cent of the girls. 
However, 67 per cent of the girls and 58 per cent of the boys had made 
believe a broom was a play horse. Seventy-one per cent of the boys 
had sailed little boats in the water, while 61 per cent of the girls 
had done this. 
Experiences which revealed keen observation, such as watching a 
steam shovel at work, noting a squirrel gathering nuts in the fall, and 
feeding birds in winter, rated higher among the boys than among the 
girls. Eighty-five per cent of the boys and 71 per cent of the girls 
had watched a steam shovel at work. Sixty per cent of the boys and 49 
per cent of the girls had noted a squirrel gathering nuts in the fall. 
Feeding birds in the winter had been participated in by 57 per cent of 
the boys and 46 per cent of the girls. However, 46 per cent of the 
girls had seen a robin make a nest in the spring, compared to 39 per 
cent of the boys. 
Less than 50 per cent of either group had used wood, but 44 per 
cent of the boys had had this experience. Thirty-three per cent of the 
girls had experienced this activity. 
Chinning, trying on a windy day to have an open umbrella give 
you a fast ride in a wagon, and "Skinning the Cat" had a low percentage 
of both boys and girls who had experienced them. 
Thirty-six per cent of the boys and 32 per cent of the girls had 
chinned themselves, with approximately the same number participating. 
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Twenty-six per cent of the boys had tried on a windy day to 
have an open umbrella give them a fast ride in a wagon, compared to 
only 19 per cent of the girls. 
Less than 25 per cent of both groups had "Skinned the Cat." 
Table VIII shows the number and per cent of experiences of 70 
kindergarten and 86 non-kindergarten children. 
TABLE VIII 
TOTAL NUMBER AND PER CENT OF EXPERIENCES 
OF 70 KINDERGARTEN AND 86 NON-KINDERGARTEN CHILDREN 
Kindergarten Non-
Experience Kindergarten 
No. Per No. Per 
Cent Cent 
1. Do you have a pet? 38 54 51 59 
2. Have you used paints? 54 77 49 57 
3. Have you played with clay? 53 76 69 80 
4. Have you made something from 
bright paper? 37 53 54 63 
5. Have you sewed? 28 40 30 35 
6. Have you made a boat or some other 
toy from wood? 27 39 34 40 
7. Have you had a ride in a car? 66 94 79 92 
8. Have you had a ride in a bus? 33 47 51 59 
9. Have you had a ride in a boat? 54 77 58 67 
10. Have you had a ride in an airplane? 19 27 21 24 
11. Have you had a ride on a pony? 49 70 54 63 
12. Have you been to a park? 33 47 45 52 
13. Have you been to a picnic, where 
food was cooked outdoors? 60 86 69 80 
14. Have you been to a lake? 60 86 72 84 
15. Have you been to a swinnning pool? 59 84 72 84 
16. Have you been to a beach? 50 71 53 62 
17. Have you been to the mountains? 24 34 33 38 
18. Have you been to a farm? 48 69 62 72 
19. Have you been to the zoo, or the 
Benson Animal Farm, or any 
other wild animal farm? 43 61 44 51 
(concluded on next page) 
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TABLE VIII (concluded) 
Kindergarten Non-
Experience Kindergarten 
No. Per No. Per 
Cent Cent 
20. Have you been to a garage with 
Father to have a car greased? 44 63 57 66 
21. Have you been to a grocery store? 63 90 76 88 
22. Have you been to a toy store? 58 83 55 64 
23. Have you been to a drug store? 57 81 58 67 
24. Have you been to a bakery? 51 73 55 64 
25. Have you been to an airport? 53 76 62 72 
26. Have you been to the Miller Art 
Center? 19 27 25 29 
27. Have you been to the J. & L. Shop? 24 34 30 35 
28. Have you been to the Gear Shaper 
Shop? 32 46 35 41 
29. Have you been to the Bryant 
Chucking Grinder Shop? 13 19 16 19 
30. Have you chinned yourself? 18 26 34 40 
31. Have you "Skinned the Cat"? 14 20 19 22 
32. Have you made believe a broom 
was a play h9rse? 46 66 51 59 
33. Have you sailed little boats in 
the water? 44 63 60 70 
34. Have you flown a kite? 39 56 44 51 
35. Have you been skiing? 30 43 31 36 
36. Have you been fishing? 49 70 58 67 
37. Have you been to a softball game? 27 39 32 37 
38. Have you tried on a windy day to 
have an open umbrella give you 
a fast ride in a wagon? 13 19 23 27 
39. Have you seen a steam ·shovel at 
work? 54 77 66 77 
40. Have you seen a farmer make 
maple syrup? 23 33 34 40 
41. Have you seen a squirrel gather 
nuts in the fall? 35 50 51 59 
42. Have you fed birds in the winter? 33 47 47 55 
43 . Have you seen a robin make a nest 
in the spring? 27 39 39 45 
Table IX shows the experiences of 70 kindergarten and 86 non-
kindergarten children in six experience fields. 
TABLE IX 
EXPERIENCES OF 70 KINDERGARTEN AND 86 NON-KINDERGARTEN 
CHILDREN IN SIX EXPERIENCE FIELDS 
Kinder~arten Non-Kindergarten 
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Experience Possible No. Per Cent Possible No. Per Cent 
No. With With No. With With 
Trips 560 371 66 688 440 64 
Transportation 350 221 63 430 263 61 
Community 700 420 60 860 479 56 
Creative Ex-
pression 350 199 57 430 236 55 
Leisure Time 560 267 48 688 329 48 
Science 490 223 46 602 311 52 
Total 3010 1701 56 3698 2058 56 
The kindergarten and non-kindergarten children had both experi-
enced 56 per cent of the possible experiences in the six fields. 
More than 50 per cent of the possible items had been experienced 
by both groups in four fields, with approximately the same percentage 
of children participating. These fields were: Creative Expression, 
Transportation, Trips, and Community. 
Both kindergarten and non-kindergarten children had experienced 
48 per cent of the possible experiences in the Leisure Time Activities 
area. 
Fifty-two per cent of the possible Science experiences were 
familiar to the non-kindergarten children and 46 per cent to the kinder-
garten pupils. 
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Table X presents the experiences of 70 kindergarten and 86 non-
kindergarten children. 
TABLE X 
EXPERIENCES OF 70 KINDERGARTEN AND 86 NON-KINDERGARTEN CHILDREN 
Experience 
1. Have you had a ride in a car? 
2. Have you been to a grocery store? 
3. Have you been to a picnic, where 
food was cooked outdoors? 
4. Have you been to a lake? 
5. Have you been to a swimming pool? 
6. Have you been to a toy store? 
7. Have you been to a drug store? 
8. Have you used paints? 
9. Have you had a ride in a boat? 
10. Have you seen a steam shovel 
at work? 
11. Have you played with clay? 
12 .. Have you been to an airport? 
13. Have you been to a bakery? 
14. Have you been to a beach? 
15. Have you had a ride on a pony? 
16. Have you been fishing? 
17. Have you been to a farm? 
18. Have you made believe a broom was 
a play horse? 
19. Have you been to a garage with 
Father to have a car greased? 
20. Have you sailed little boats in 
the water? 
21. Have you been to the zoo, or the 
Benson Animal Farm, or any other 
wild animal farm? 
22. Have you flown a kite? 
23. Do you have a pet? 
24. Have you made something from 
bright paper? 
25. Have you seen a squirrel gather 
nuts in the fall? 
Kindergarten 
No. 
66 
63 
60 
60 
59 
58 
57 
54 
54 
54 
53 
53 
51 
50 
49 
49 
48 
46 
44 
44 
43 
39 
38 
37 
35 
Per 
Cent 
94 
90 
86 
86 
84 
83 
81 
77 
77 
77 
76 
76 
73 
71 
70 
70 
69 
66 
63 
63 
61 
56 
54 
53 
50 
(concluded on next page) 
Non-
Kindergarten 
No. Per 
Cent 
79 
76 
69 
72 
72 
55 
58 
49 
58 
66 
69 
62 
55 
53 
54 
58 
62 
51 
57 
60 
44 
44 
51 
54 
51 
92 
88 
80 
84 
84 
64 
67 
57 
67 
77 
80 
72 
64 
62 
63 
67 
72 
59 
66 
70 
51 
51 
59 
63 
59 
70 
TABLE X (con~luded) 
Kindergarten Non-
Experience Kindergarten No. Per No. Per 
Cent Cent 
26. Have you had a ride in a bus? 33 47 51 59 
27. Have you been to a park? 33 47 45 52 
28, Have you fed birds in the winter? 33 47 47 55 
29. Have you been to the Gear Shaper 
Shop? 32 . 46 35 41 
30. Have you been skiing? 30 43 31 36 
31. Have you sewed? 28 40 30 35 
32. Have you made a boat or some other 
toy from wood? 27 39 34 40 
33. Have you been to a softball game? 27 39 32 37 
34. Have you seen a robin make a nest 
in the spring? 27 39 39 45 
35. Have you been to the mountains? 24 34 33 38 
36. Have you been to the J. & L. Shop? 24 34 30 35 
37. Have you seen a farmer make maple 
syrup? 23 33 34 40 
38. Have you had a ride in an airplane? 19 27 21 24 
39. Have you been to the Miller Art 
Center? 19 27 25 29 
40. Have you chinned yourself? 18 26 34 40 
41. Have you "Skinned the Cat"? 14 20 19 22 
42. Have you tried on a windy day to 
have an open umbrella give you 
a fast ride in a wagon? 13 19 23 27 
43. Have you been to the Bryant 
Chucking Grinder Shop? 13 19 16 19 
More than 75 per cent of both kindergarten and non-kindergarten 
children had had the following experiences: A r ide in a car, A trip 
to the grocery store, picnic, Lake, Swimming pool, Observing a steam 
shovel at work, and Working with clay. 
Eighty-three per cent of the kindergarten children had been to 
a toy store, and 64 per cent of the non-kindergarten children. 
Eighty-one per cent of the kindergarten children and 67 per cent 
of the non-kindergarten children had been ·to the drug store. Seventy-
one per cent of the kindergarten children and 62 per cent of the non-
kindergarten children had been to the beach. 
MOre than 50 per cent of both groups had been to a farm and a 
garage, while 47 per cent of the kindergarten pupils and 52 per cent 
of the non-kindergarten pupils had been to a park. Seventy-three per 
cent of the kindergarten children had visited a bakery, and 64 per cent 
of the non-kindergarten children had. Sixty-one per cent of the kinder-
garten children had been to a zoo, compared with 51 per cent of the 
non-kindergarten . 
Of those experiences considered to be kindergarten type experi-
ences, such as paints, clay, and paper, 77 per cent of the kindergarten 
and 57 per cent of the non-kindergarten children had used paints. Con-
structing something from paper had been accomplished by 63 per cent of 
the non~ kindergarten and 53 per cent of the kindergarten children. The 
two other activities similar to those mentioned above, using wood and 
cloth, showed approximately the same number but less than 50 per cent 
participating. 
In the area of Transportation, over 50 per cent of both groups 
had had a ride in a boat and on a pony~ 
Over 70 per cent of both groups had been to the airport, but 
only 27 per cent of the kindergarten and 24 per cent of the non-
kindergarten pupils had had a ride in an airplane. 
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Fifty-nine per cent of the non-kindergarten children had seen a 
squirrel gather nuts in the fall, and 50 per cent of the kindergarten 
children were aware of this. 
Fifty-five per cent of the non- kindergarten and 47 per cent of 
the kindergarten pupils had fed birds in the winter. A robin making a 
nest in the spring had been noticed by 45 per cent of the non-kinder-
garten and 39 per cent of the kindergarten children. Forty per cent 
of the non- kindergarten pupils had seen a farmer make maple syrup, com-
pared to 33 per cent of the kindergarten pupils. 
Approximately 70 per cent of each group had been fishing. Less 
than 50 per cent of both groups had visited the shops. Forty-six per 
cent of the kindergarten and 41 per cent of the non-kindergarten chil-
dren had visited the Gear Shaper Shop. Approximately the same percent-
age had visited the J. & L. Shop and fewer than 25 per cen.t of these 
divisions had been to the Bryant Chucking Grinder Shop . 
Twenty-nine per cent of the non-kindergarten pupils had been to 
the Miller Art Center, and 27 per cent of bhe kindergarten pupils had 
made use of this opportunity. 
Forty-three per cent of the kindergarten children and 36 per cent 
of the non-kindergarten children had been skiing. Approximately the 
same percentage of both groups had attended a softball game, with 39 
per cent of the kindergarten and 37 per cent of the non-kindergarten 
pupils having done this. 
Thirty-eight per cent of the non-kindergarten and 34 per cent 
of the kindergarten children had been to the mountains. 
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The more active type of experiences showed more than 50 per cent 
of both divisions familiar with them. Sixty- six per cent of the kinder-
garten pupils and 59 per cent of the non-kindergarten pupils had made 
believe a broom was a play horse. Sailing boats in the water had been 
experienced by 70 per cent of the non-kindergarten and 63 per cent of 
the kindergarten children. Flying a kite had been accomplished by 56 
per cent of the kindergarten and 51 per cent of the non-kindergarten 
children. 
Chinning, "Skinning the Cat," and trying to have an open umbrella 
give you a fast ride in a wagon had been experienced by only a small 
percentage of the children. Forty per cent of the non-kinde~garten 
children and 26 per cent offue kindergarten children were familiar with 
chinning. Approximately the same number had "Skinned the Cat," with 
less than 25 per cent having done this. 
Twenty-seven per cent of the non-kindergarten pupils and 19 per 
cent of the kindergarten pupils had tried on a windy day to have an 
open umbrella give them a fast ride in a wagon. 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
This study was an inventory test to measure the background ex-
perience of first grade children. Thirty-four of the experiences were 
taken directly from the basal reading books utilized in these schools, 
and nine experiences pertinent to the locality were included, 
The classroom teachers administered the test to their classes 
at the beginning of the school year. 
The data procured were analyzed and the following conclusions 
may b.e drawn. 
1. There were no fields so familiar to the group that it would 
seem advisable to eliminate them from an enrichment program. 
2. There were no fields not known to at least some of the 156 
children who participated. 
3. There were five fields in which 50 per cent or more of the 
possible items were known. 
a. Trips -- 66 per cent 
b. Transportation -- 64 per cent 
c. Community -- 60 per cent 
d. Creative Expression -- 56 per cent 
e. Science -- 50 per cent. 
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4. A comparison of the experience background of boys and girls 
shows little difference. The boys had a greater percentage 
in two fields, Leisure Time Activities and Science. The girls 
had a greater percentage of the possible experiences than the 
boys in Creative Expression. 
5. Kindergarten appeared to have little effect on the knowledge 
of background experiences included in the inventory. 
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